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 An effective literacy program is multifaceted.  There are many factors that contribute to a 

successful literacy program that will help students learn the skills they need to think critically about 

reading and writing and grow into lifelong learners.  My vision for literacy is that, by creating a program 

where the students feel like they are a part of a community and their opinions are valued, students will 

start to take ownership of their learning and view reading and writing as something enjoyable that they 

want to continue to do as they grow into successful members of our society.  It is also my hope that, 

educators will also view reading and writing as an integrated and social process that is guided by 

assessment and differentiated to meet student’s needs.  In order to make this vision happen there are many 

essential elements that must be present in literacy instruction.  As a literacy leader I have developed a set 

of theories and beliefs about literacy instruction that I feel should be included in a comprehensive literacy 

program.   

 I believe that reading and writing are connected and it is important that they are integrated across 

the curriculum. “There is a strong connection between learning to read and write.  When reading and 

writing are learned concurrently they help the development of both skills” (Morrow & Gambrell, 2011, 

p.80).  Reading and writing share a deep connection and in order to become a good reader one must also 

learn to write. Student’s need time to read and write daily.  Allington (2002) states as much as 50% of the 

school day should be devoted to reading and writing.  Reading and writing are also the foundation of 

student learning and should be integrated across subjects.  Morrow and Gambrell (2011) stated that “when 

students write in a variety of forms in the content areas to explain or share information, they also 

construct new meaning and demonstrate their science and social studies knowledge” (p. 305).  When 

students read and write in the core subjects, math, Science, Social Studies, and English Language Arts 

they are actively constructing meaning and developing a deeper understanding of the information.  

Teachers need to work together to find ways to integrate reading and writing across the curriculum not 

only to help students learn about reading and writing, but also to help solidify the concepts they are 

learning in the core subjects.  Instructional practices such as the use of inquiry based writing, discussions, 
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thinking maps, and comprehension strategies can help educators teach new concepts and implement 

reading and writing in other subjects.  

 Motivation and engagement play an important role in literacy instruction.  Students who are more 

motivated to read and write show higher levels of achievement.   “Researchers and educators agree that 

motivation plays a central role in literacy achievement” (Gambrell, Hughes, Calvert, & Igo, 2011, p.237).  

One way for teachers to increase motivation and achievement is through authentic literacy experiences.  

Authentic literacy involves integrating real-world experiences for reading and writing into the classroom.   

Studies show that when students have a purpose for writing and an audience they are more engaged and 

motivated to write (Chohan, 2011;  Duke, Purcell-Gates, Hall, & Tower, 2006; Gambrell, Hughes, 

Calvert, & Igo, 2011; Morrow & Gambrell, 2011; Schmoker, 2007; Sullivan, 2012).  Teachers can create 

authentic experiences for reading and writing by providing students with a choice in what they read and a 

choice in how they write (Allington, 2002; Allington & Gabriel, 2012; Morrow & Gambrell, 2011), by 

posing problems that require a solution or inquiry based learning, by establishing a purpose for reading 

and writing, and an audience for writing (Allington, 2002; Chohan, 2011;  Duke, Purcell-Gates, Hall, & 

Tower, 2006; Gambrell et al., 2011; Morrow & Gambrell, 2011; Schmoker, 2007; Sullivan, 2012).  

Discussion also motivates students to talk about what they are reading and writing and encourages 

students to extend their learning (Gambrell et al., 2011).   

 Literacy learning is social learning.  “Young children learn how to write and how to read as a 

result of the social interaction that is part of the language experience approach” (Morrow & Gambrell, 

2011 p.296).  Social learning empowers students by encouraging self-efficacy or student responsibility for 

learning, through discussions.   When teachers instruct students on how to listen, speak, and take turns 

carrying on a conversation respectfully with their peers we are giving them the responsibility for their 

learning and preparing them for real world situations.  “Teaching students to listen to others and express 

their own ideas gives them the resilience and resourcefulness to handle whatever the future holds” (Barry, 



Stephanie Garmer                                                                                      READ5523 

 

Belief Theory Practice Narrative, Vision Statement, Chart, & References 

 

2010).  Teacher’s need to work together to build a classroom environment that is positive, respectful, and 

shows that their opinions are valued in order to build students trust.  When student’s trust is gained, 

students feel like they are a part of a community of learners, are more likely to take risks, and are not 

afraid to share their thoughts, opinions, and ideas (Miller, 2002).  Allington and Gabriel (2012) cited 

Cazden (1998) in saying that “research has demonstrated that conversation with peers improves 

comprehension and engagement with texts in a variety of settings (p.14).”  Discussion and talk strategies 

should be encouraged in the classroom.  Students are more motivated and engaged in learning and better 

understand what they are learning when they have opportunities to talk about their learning (Allington & 

Gabriel, 2012; Gambrell & Hughes, 2011).  

 Another important aspect of the literacy curriculum is the role that prior knowledge and 

experiences play in reading.  Schema theory states that the reader uses the knowledge in their brain to 

understand and make sense of what they are reading (As cited in Graves, 2004, p.435).  Rosenblatt’s 

(1987) transactional theory explains that “meaning is constructed through an active interchange of ideas 

within a particular context, as with a reader and text” (As cited in Vogt & Shearer, 2011, p.13).  These 

theories have influenced my belief that the act of reading involves making connections to prior 

knowledge in order to make meaning and interpret a text. “Readers make sense of texts by drawing upon 

their schemas- their entire lifetime of knowledge, experiences, feelings, and beliefs” (Weaver, 2009). 

When teachers activate and build on student’s prior knowledge, they are better able to read, understand, 

discuss, and interpret texts and concepts (Miller, 2002; Shanahan, Fisher, & Frey, 2012; Weaver, 2009).  

Teacher’s need to find ways to help their students think about reading and make connections between 

their schema and the text in order to help them better understand what they are reading.  Practices that 

support building prior knowledge and making connections are using thinking maps before, during, and 

after a lesson, writing self-reflections in response to reading, teaching comprehension strategies, and 

having whole group and small group discussions about text to self, text to text, and text to world 
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connections, can all be used to help students understand and make connections between what they know 

and what they are reading and learning (Miller, 2002).   

 I also believe that assessments guide literacy instruction.  Teachers need to use formal and 

informal assessments on a daily basis to make informed decisions about student’s strengths and needs in 

literacy learning.  “Reading assessment helps teachers construct understanding of how students are 

developing as readers. In so doing so, reading assessments provide critical information to make important 

instructional decisions”(Afflerback, 2007, p. 4).  When teacher’s use assessment to guide instruction; 

instruction can be differentiated to meet the needs of all students, instead of the majority.  “Assessments 

should provide sufficient information to lead instruction with provisions for continuous assessments so 

that adjustments in instruction are timely and responsive to students’ learning” (Risko & Walker-

Dalhouse, 2012, p.67).   Formal and informal assessments such as running records, reading and spelling 

inventories, performance based tasks, journals, writing, and discussions can be used to inform instruction.  

Rubrics should always be used with informal assessments in order to make expectations and standards 

clear.  Wepner and Strickland (2002) explain that “the goal of all assessment is to support effective 

teaching and learning.  This is achieved by using test results to inform instruction and by using test results 

to look at “how students are performing in order to determine student progress and the success of 

instructional approaches, programs, school organization, and state and local policy” (p.145).  If a literacy 

program is not assessed than how will the state, district, and school ever know if what they are doing is 

having a positive impact on student learning?  Assessment guides literacy instruction and needs to be 

present in order to help students succeed.   

 My beliefs about literacy will help me create an effective literacy program that will help teachers 

implement the kind of curriculum and literacy environment that will help students succeed.  When 

teachers understand the connection between reading and writing and integrate it across the curriculum 

students understanding of core subjects and the connection between reading and writing will improve 
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(Gambrell et al., 2011; Morrow & Gambrell, 2011; Schomoker, 2007).  Literacy learning is social 

Allington & Gabriel, 2012; Gambrell et al., 2011; Miller, 2002; Morrow & Gambrell, 2011) and also 

needs to be engaging and motivate students to learn (Allington, 2002; Allington & Gabriel, 2012; 

Gambrel et al., 2011; Morrow & Gambrell, 2011).  By creating a social literacy environment in the 

classroom teachers can empower students and promote risk taking and discussion among a community of 

learners (Miller, 2002).   

 Teachers also need to understand the role prior knowledge plays in student’s ability to process 

text.  The act of reading involves making connections to prior knowledge in order to make meaning and 

interpret a text (Graves, 2004; Miller, 2002; Shanahan, Fisher, & Frey, 2012; Vogt & Shearer, 2011; 

Weaver, 2009).  I also believe that assessment guides literacy instruction (Afflerback, 2007; Bean, 2008; 

Risko & Walker-Dalhouse, 2012; Wepner & Strickland, 2008).  Teachers are constantly assessing 

students writing and reading ability in order to make informed decisions about their students learning.  By 

integrating all of these elements of literacy instruction I will be closer to achieving my goal of creating 

life-long learners who are independent and enjoy writing and reading.  I will also be able to help 

educators to see that reading and writing are a part of a connected social process that is guided by 

assessment and differentiated to meet student’s needs. 

____________________________________________________________________________________ 

Vision Statement:   By creating a program where the students feel like they are a part of a community 

and their opinions are valued, students will start to take ownership of their learning and view reading 

and writing as something enjoyable that they want to continue to do as they grow into successful 

members of our society.  It is also my hope that, educators will also view reading and writing as an 

integrated and social process that is guided by assessment and differentiated to meet student’s needs. 
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Belief Theory/ Research Practice 

Reading and writing are 

connected and will be integrated 

across the curriculum. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“There is a strong connection 

between learning to read and 

write.  When reading and writing 

are learned concurrently they 

help the development of both 

skills” (Morrow & Gambrell, 

2011, p.80). 

 

“Like close reading, writing is 

thinking- perhaps in its most 

powerful and intense form” 

(Schmoker, 2007, p.491).  

 

“Students interact with text as 

they read, and sometimes 

reexamine and rethink as they 

write about the text” (Gambrell, 

Hughes, Calvert, & Igo, 2011, 

p.238). 

 

“From the earliest grades, 

students need numerous, daily 

opportunities to read closely (or 

read) an article or a chapter in a 

textbook for meaning: to weigh 

or evaluate the logic or evidence 

in a text-or in two or more 

related texts- in order to find the 

answer to an arresting or 

provocative question” 

(Schomoker, 2007, p.490). 

 

“When students write in a 

variety of forms in the content 

areas to explain or share 

information, they also construct 

new meaning and demonstrate 

their science and social studies 

knowledge” (Morrow & 

Gambrell, 2011, p. 305). 

 

“Cross-fertilization occurs from 

purposive selective attention 

and synthesis in writing as a 

response to text. Writing 

deepens the reader’s 

As students learn to read they 

also learn conventions of writing.   

 

Writing about what they are 

reading helps students organize 

their thoughts about what they 

are learning, summarize 

information, and synthesize 

what they have learned from the 

texts they are reading. 

 

 

 

 

 

 

 

 

 

 

Instructional practices such as 

the use of inquiry based writing 

or writing based on questions, 

discussions, thinking maps, and 

comprehension strategies can 

help teachers teach new 

concepts and implement reading 

and writing in other subjects. 

 

 

 

 

Reading and writing are an 

integral part of all subjects 

across the curriculum.  Students 

need opportunities to read and 

write in all subjects in order to 

better understand what they are 

learning.  Inquiry based writing is 

an instructional practice that can 

be used to implement reading 

and writing across subjects.  

When students are engaged in 

inquiry based writing they 

develop questions, research the 

answer, and write about the 
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understanding of the importance 

of paying attention to the 

diction, syntax, emphasis, 

imagery, and the conventions of 

the genre” (Gambrell, Hughes, 

Calvert, & Igo, 2011, p.238). 

solution to their question. 

 

Writing helps students better 

understand the conventions and 

elements of the texts they are 

reading. 

 

Student’s need opportunities to 

read and write daily.  Allington 

(2002) states as much as 50% of 

the school day should be 

devoted to reading and writing. 

 

Motivation and engagement are 

important factors in literacy 

learning.   

“Researchers and educators 

agree that motivation plays a 

central role in literacy 

achievement” (Gambrell, 

Hughes, Calvert, & Igo, 2011, p. 

237). 

 

Studies show that when students 

have a purpose for writing and 

an audience they are more 

engaged and motivated to write 

(Chohan, 2011; Duke, Purcell-

Gates, Hall, & Tower, 2006; 

Gambrell, Hughes, Calvert, & Igo, 

2011; Morrow & Gambrell, 2011; 

Schmoker, 2007; Sullivan, 2012). 

 

“Writing provides a different 

modality within which to 

practice the skills and strategies 

of reading for an authentic 

purpose” (Allington & Gabriel, 

2012, p.13). 

 

“Reading, writing, and discussion 

tasks that encourage purposeful 

student cognition and result in 

the construction of new 

meanings would be considered 

more authentic than tasks that 

simply require extraction and 

recall of information” (Gambrell, 

Hughes, Calvert, & Igo, 2011, 

p.236). 

One way to increase motivation 

and engagement is for teacher 

to create authentic literacy 

experiences.   

 

 

 

Authentic writing mirrors real-

world reading and writing 

experiences and contains a 

purpose and an audience for 

students to write. 

 

 

 

 

 

Teacher’s need to implement 

authentic writing practices into 

the classroom such as through 

journals, lists, letters, email, 

newspapers, comics, 

advertisements, persuasive and 

inquiry based writing.   

 

Discussion is also another 

authentic experience that 

motivates students to talk about 

their learning and increases 

students understanding of 

literacy and the core subjects. 
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“Another factor related to 

student engagement was that 

the tasks assigned by exemplary 

teachers often involved student 

choice” (Allington, 2002, p.745). 

 

“The most widespread 

recommendation for motivation 

is providing choices.  In the 

classroom, students are often 

thrilled to have a choice in their 

reading” (Morrow & Gambrell, 

2011, p. 187). 

 

“The research base on student-

selected reading 

is robust and conclusive: 

Students read more, 

understand more, and are more 

likely to continue 

reading when they have the 

opportunity to choose 

what they read” (Allington & 

Gabriel, 2012, p.10). 

 

Student choice in tasks and 

books also increases 

engagement and motivation to 

read and learn new information. 

Literacy learning is social. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Vygotsky (1978) states that 

“thought and knowledge emerge 

from oral language that is 

embedded in social interaction” 

(as cited in Morrow & Gambrell, 

2011, p.296) 

 

“Young children learn how to 

write and how to read as a result 

of the social interaction that is 

part of the language experience 

approach” (Morrow & Gambrell, 

2011, p.296) 

 

Cazden (1998) states that 

“research has demonstrated that 

conversation with peers 

improves comprehension and 

engagement with texts in a 

variety of settings” (As cited in 

Allington & Gabriel, 2012, p.14). 

 

Teacher’s need to provide 

opportunities for students to talk 

about reading and writing, pose 

questions, solve problems, and 

extend and discuss their own 

learning. 

 

Teachers can use discussion and 

talk strategies to help extend 

students thinking and build on 

their prior knowledge.   
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Social literacy learning 

empowers students and 

promotes risk taking and 

discussion among a community 

of learners.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“The task of switching between 

writing, speaking, reading, and 

listening helps students make 

connections between, and thus 

solidify, the skills they use in 

each” (Allington & Gabriel, 2012, 

p.14). 

 

“It is during rich discussion, 

which can take place while 

reading both narrative and 

informational text, that students 

acquire a critical skill— engaging 

in academic discourse” 

(Gambrell,  Hughes, Calvert, Igo, 

2011, p.238). 

 

“Teaching students to listen to 

others and express their own 

ideas gives them the resilience 

and resourcefulness to handle 

whatever the future holds” 

(Barry, 2010). 

 

Graham, Harris, & Mason (2006) 

stated that “social interactions 

and peer support significantly 

increase the quality of writing” 

(as cited in Sullivan, 2012, p.27). 

 

“Teaching children how to listen 

and respond to each other in 

respectful, thoughtful ways also 

helps foster new relationships 

and caring communities” (Miller, 

2002, p.18). 

 

Students can facilitate 

discussions and learn how to 

voice opinions and analyze 

learning with their peers.   

 

Discussion allows students to 

control their learning and come 

to conclusions on their own. 

 

“Students discover two 

important insights about reading 

and discussion: (1) If they don’t 

attend to the reading, they 

won’t be able to offer 

worthwhile, coherent opinions; 

and (2) in the course of shared, 

open discussion, they will come 

to understand something in a 

text that was initially confusing 

or opaque” (Barry, 2010). 

 

 

 

Teachers also need to develop a 

positive social learning 

environment, built on trust, 

where students feel like they are 

a part of a community of 

learners.  When student’s feel 

like they are a part of a 

community they are more willing 

to share their thoughts, 

opinions, and ideas. 

The act of reading involves 

making connections to prior 

knowledge in order to make 

meaning and interpret a text.  

 

 

 

Schema Theory-“Schemata assist 

the reader in initially making 

sense of what he or she reads, 

relating information newly 

acquired to prior knowledge, 

determining the relative 

importance of information in a 

text, making inferences, and 

remembering (Anderson & 

Pearson, 1984)” (As cited in 

Teacher’s need to develop 

student’s prior knowledge by 

discussing past experiences, 

reviewing previously taught 

concepts, and helping student’s 

articulate how their prior 

knowledge may have influenced 

their interpretation of a text. 
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Graves, 2004, p.435). 

 

“…constructivism emphasizes 

that the meaning a reader 

constructs from a text is 

subjective, the result of that 

particular reader’s processing of 

the text” (Graves, 2004, p.436) 

 

“Students’ background 

knowledge, including 

developmental, experiential, and 

cognitive factors, influences their 

ability to understand the explicit 

and inferential qualities of a 

text” (Shanahan, Fisher, & Frey, 

2012) 

 

“Readers make sense of texts by 

drawing upon their schema s-

their entire lifetime of 

knowledge, experiences, 

feelings, and beliefs” (Weaver, 

2009).  

 

“Readers use schema to make 

connections between the text 

and their lives, between one text 

and another, and between the 

text and the world” (Miller, 

2002, p.71). 

 

“Readers use their prior 

knowledge and textual clues to 

draw conclusions and form 

unique interpretations of text” 

(Miller, 2002, p.121). 

 

“Readers activate their prior 

knowledge before during and 

after reading” (Miller, 2002, 

p.71).   

 

Transactional theory-“meaning is 

constructed through an active 

interchange of ideas within a 

particular context, as with a 

 

 

Teacher’s need to help student’s 

make connections between their 

schema and the text.  

 

Instructional Practices that 

promote and can provide 

teachers with information on 

how students are making 

connections between prior 

knowledge and text. 

 

-Thinking Maps 

-Writing About Thinking 

-Discussions 

-Artistic Interpretations of Texts 

-Comprehension Strategy 

Instruction 

 

Comprehension Strategies 

-Questioning 

-Making Connections 

-Visualizing (Writing & Drawing) 

-Making Inferences 

-Synthesizing Information 
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reader and text” (Rosenblatt, 

1978) (As cited in Vogt & 

Shearer, 2011, p.13). 

 

Assessment guides literacy 

instruction.   

 

 

 

“Reading assessment helps 

teachers construct 

understanding of how students 

are developing as readers. In 

doing so, reading assessment 

provides critical information to 

make important instructional 

decisions” (Afflerback, 2007, p. 

4)  

 

“Most of all, assessments should 

provide sufficient information to 

lead instruction with provisions 

for continuous assessments so 

that adjustments in instruction 

are timely and responsive to 

students’ learning” (Risko & 

Walker-Dalhouse, 2012, p.67). 

 

“The goal of all assessment is to 

support effective teaching and 

learning.  This purpose is 

accomplished by documenting 

the individual accomplishments 

of students and looking at how 

individuals and groups of 

students are performing in order 

to determine student progress 

and the success of instructional 

approaches, programs, school 

organization, and state and local 

policy” (Wepner & Strickland, 

2008, p. 145). 

 

“Use assessment to guide 

instruction” (Bean, 2008, p. 10). 

Teacher’s need to use both 

formative and summative 

assessments to make decisions 

about what student’s know and 

what they need to know and use 

this knowledge to create 

meaningful lessons for the 

students. 

 

 

Assessments inform teachers of 

student progress and allow them 

to plan and implement 

differentiated literacy 

instruction. 

 

Formal and informal 

assessments used to inform 

instruction: running records, the 

Observation Survey, the DRA, 

QRI-5, Words Their Way Spelling 

Inventory, rubrics, performance 

based tasks, journals, writing, 

discussions, and anecdotal notes 
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